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 Prophetic leadership, rooted in the values of humanization, 
liberation, and transcendence, has gained attention as an 
ethical and values-based leadership model in Islamic 
education. This study examines the influence of prophetic 
leadership on teacher performance and student achievement 
at Madrasah Ibtidaiyah Datok Sulaiman Palopo. Using a 
quantitative correlational design, the study collected data 
from teachers and students using structured questionnaires 
and academic performance records. The data were analyzed 
using multiple regression and Pearson correlation tests to 
determine the relationship between prophetic leadership, 
teacher performance, and student achievement. The findings 
indicate that teachers perceive the principal’s leadership as 
highly aligned with prophetic values, particularly in fostering 
ethical guidance, professional motivation, and collaborative 
engagement. A significant positive correlation was found 
between prophetic leadership and teacher performance, 
suggesting that teachers who experience strong moral and 
professional support from school leaders demonstrate higher 
instructional effectiveness and classroom engagement. 
Additionally, student achievement was significantly 
influenced by the leadership approach, reinforcing the idea 
that values-driven leadership fosters a positive learning 
environment. The study highlights the need for Islamic schools 
to integrate participatory leadership practices, ensuring 
teachers have greater autonomy in decision-making. It also 
emphasizes expanding leadership strategies beyond teacher 
development to engage students and parents actively. Future 
research should explore how prophetic leadership can adapt 
to contemporary educational challenges, ensuring its 
continued relevance in enhancing teacher effectiveness and 
student success. 
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INTRODUCTION 

Leadership plays a critical role in shaping the effectiveness of educational institutions, particularly 
in Islamic schools, where moral and ethical values are deeply embedded in the learning environment 
(Brooks & Ezzani, 2022; Ezzani et al., 2023). Prophetic leadership, inspired by the teachings and values 
of Prophet Muhammad (PBUH), offers a leadership model that emphasizes humanization, liberation, 
and transcendence. This leadership approach fosters ethical governance, inspires educators, and 
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enhances the overall learning experience for students (Aprilia & Munifah, 2022; Mirela et al., 2021; 
Retnaningdiah et al., 2023). As leadership directly influences teacher performance and student 
achievement, school leaders must uphold values beyond administrative duties, focusing instead on 
character development, motivation, and holistic educational growth (Liu et al., 2022; Reid, 2020). 

In Madrasah Ibtidaiyah, a primary Islamic school setting, the application of prophetic leadership 
is particularly significant, as it aligns with the institution’s mission to cultivate both academic excellence 
and moral integrity (Dewantoro & Susilo, 2025; Ummiyani, 2024). However, despite the increasing 
recognition of prophetic leadership as an effective educational approach, there remains a gap in 
empirical research regarding its tangible impact on teacher performance and student achievement. 
Therefore, this study aims to explore how prophetic leadership is manifested in Madrasah Ibtidaiyah 
Datok Sulaiman Palopo, examine its influence on teacher performance, and analyze its effect on student 
achievement. By investigating these aspects, this research seeks to provide a deeper understanding of 
how prophetic leadership contributes to the success of Islamic educational institutions. 

The theoretical foundation of prophetic leadership is deeply rooted in Kuntowijoyo's concept of 
Prophetic Social Science, which integrates three core principles: humanization (insaniyyah), liberation 
(tahrir), and transcendence (ilahiyyah) (Azis & Suratno, 2023; Syaefudin, 2023). This leadership model 
draws from the values that Prophet Muhammad (PBUH) exemplified, known for his integrity, wisdom, 
and ability to inspire and guide his followers with justice and compassion (Anisa, 2024; Ihsan & Ritonga, 
2022). In education, prophetic leadership encourages school leaders to prioritize moral and ethical 
development alongside academic achievement. Previous research highlights the effectiveness of 
prophetic leadership in fostering a positive school culture, motivating teachers, and enhancing student 
learning outcomes (Aprilia & Munifah, 2022; Yusuf, 2022). However, its practical application in Islamic 
primary schools (Madrasah Ibtidaiyah) remains underexplored. This study builds on the foundation of 
prophetic leadership theory to assess its impact on teacher performance and student success. 

A school leader’s vision, decision-making, and ability to inspire teachers significantly influence 
teacher performance (Li & Liu, 2022; Park et al., 2020; Ulfathmi et al., 2021). Effective leadership 
contributes to teacher motivation, professional development, and instructional quality (Bellibaş et al., 
2021; Ghamrawi et al., 2024; Sariakin et al., 2025). Prophetic leadership, in particular, emphasizes 
empathy, fairness, and moral responsibility, which can enhance teacher commitment and classroom 
engagement (Dewantoro & Susilo, 2025; Ezzani et al., 2023). Studies indicate that leadership styles 
rooted in ethical and moral principles lead to improved teacher motivation and instructional 
effectiveness (Puspitadani et al., 2022; Shi et al., 2024). Additionally, strong leadership directly impacts 
student achievement (Özdemir et al., 2022; Wu et al., 2020). Leaders who create a supportive, 
structured, and values-driven learning environment help students achieve better academic outcomes 
(Ariyani et al., 2021; Debnam et al., 2021; Thien et al., 2022). Prophetic leadership, focusing on moral 
and ethical guidance, is crucial in shaping student behavior, discipline, and motivation to learn (Hanafiah 
et al., 2023; Munawwarah & Darlis, 2025). However, limited research explores the direct impact of 
prophetic leadership on student achievement in Madrasah Ibtidaiyah settings. This study aims to fill this 
gap by examining whether prophetic leadership influences student academic performance, moral 
development, and overall school success. 

By integrating these perspectives, this research is expected to contribute to educational 
leadership and Islamic pedagogy by providing a framework for implementing prophetic leadership 
principles in Islamic schools. The findings will be valuable for educators, school administrators, and 
policymakers in enhancing leadership strategies that improve teacher performance and student 
learning outcomes. 
 
METHODS 
Research Design 

This study employs a quantitative research approach with a correlational design (Samuel R. 
Hodge, 2020) to analyze the influence of prophetic leadership on teacher performance and student 
achievement at Madrasah Ibtidaiyah Datok Sulaiman Palopo. The research aims to determine the extent 
to which the leadership style of the school principal, based on prophetic values, affects teacher 
effectiveness and student learning outcomes. 
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The population of this study consists of all teachers and students at Madrasah Ibtidaiyah Datok 
Sulaiman Palopo. A proportionate stratified random sampling technique ensures fair representation 
(Endo et al., 2016). The sample includes 30 teachers actively participating in school leadership activities 
and 120 students selected based on their academic performance in key subjects such as Islamic studies, 
mathematics, and language arts. 
 
Research Instruments 

Data collection involves two primary instruments: 
 

 
 

Figure 1. Research Instruments 
 

The questionnaire is distributed to teachers to assess their perceptions of the principal’s 
prophetic leadership style, focusing on humanization, liberation, and transcendence. It consists of 20 
Likert-scale items (ranging from 1 = Strongly Disagree to 5 = Strongly Agree), measuring how prophetic 
leadership influences various aspects of teacher motivation, instructional effectiveness, and classroom 
management. Teacher performance is further evaluated using lesson planning, student engagement, and 
classroom discipline indicators. Official school records are examined to measure student achievement, 
specifically the average exam scores from the previous two semesters. The performance data is 
categorized into three levels: high (≥85), medium (70–84), and low (≤69). 

 
Data Analysis 

The collected data is analyzed using SPSS (Statistical Package for the Social Sciences), employing 
the following statistical techniques: 
 

 
 

Figure 2. Data Analysis Techniques 
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Descriptive statistics summarize the key findings, including mean scores, standard deviations, and 
frequency distributions. Multiple regression analysis is applied to determine the extent to which 
prophetic leadership influences teacher performance and student achievement using the equation 
(Timothy Z. Keith, 2019): 

 
Y = a + b1X1 + b2X2 + e 

 
Y represents student achievement, X₁ is prophetic leadership, X₂ is teacher performance, and e is 

the error term. In addition, Cronbach’s Alpha test is conducted to ensure the reliability of the 
questionnaire, with a coefficient (α) above 0.70 considered acceptable for internal consistency. To 
further validate the findings, a Pearson correlation test measures the strength and direction of the 
relationship between prophetic leadership, teacher performance, and student achievement. 

 
Ethical Considerations 

Ethical considerations are strictly followed in this research. Before data collection, informed 
consent is obtained from all participants, ensuring that their participation is voluntary. Confidentiality 
is maintained by anonymizing responses and restricting access to research data. Additionally, 
institutional approval is secured from the school administration to ensure compliance with educational 
research ethics. 

 
RESULTS  
Teachers’ Perceptions of Prophetic Leadership 

The analysis of teachers’ responses to the prophetic leadership questionnaire indicates that the 
principal’s leadership style is perceived as strongly aligned with prophetic leadership values, 
particularly in humanization, liberation, and transcendence. Here is a visual representation: 
 

 
 

Figure 3. Mean Scores of Prophetic Leadership Dimensions 
 

The humanization dimension, which measures the principal’s ability to demonstrate empathy, 
fairness, and ethical leadership, received a mean score of 4.32 (SD = 0.67). It suggests that teachers 
generally feel supported and valued by the school leadership. Teachers reported that the principal 
frequently communicates openly, actively listens to teachers' concerns, and fosters a collaborative work 
environment. 

The liberation dimension, which evaluates the principal’s encouragement of teacher participation 
and decision-making, had a mean score of 4.18 (SD = 0.71). Most teachers believe the principal 
empowers them to voice their opinions and contribute to school policies. However, qualitative feedback 
from teachers revealed that while the principal encourages participation, certain administrative 
decisions remain centralized, limiting full autonomy. 

The transcendence dimension, which reflects the integration of religious and moral values into 
leadership, had the highest mean score of 4.41 (SD = 0.62). Teachers strongly agreed that the principal 
incorporates Islamic values in daily leadership practices, promotes moral character among staff, and 
serves as a role model in spiritual and ethical behavior. This high rating suggests that the principal's 
prophetic leadership is deeply embedded in the school’s culture and decision-making process. 
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Teacher Performance 
Teacher performance was assessed through self-evaluations, peer evaluations, and leadership 

assessments, focusing on instructional quality, classroom management, and professional 
responsibilities. Here is a visual representation: 
 

 
 

Figure 4. Teacher Performance Evaluation Scores 
 

The overall mean score for teacher performance was 4.27 (SD = 0.65), indicating a generally high 
level of effectiveness. Lesson planning scored the highest among the performance indicators, 4.38 (SD = 
0.61). It suggests that teachers are well-prepared to structure their lessons, align them with the 
curriculum, and incorporate effective teaching methodologies. Classroom observations confirmed that 
lesson plans were detailed, included diverse teaching strategies, and emphasized student-centered 
learning approaches. 

The lowest-rated aspect of teacher performance was classroom discipline, with a mean score of 
4.15 (SD = 0.73). While teachers were rated highly in instructional delivery, classroom observations 
indicated that some teachers struggled with managing student behavior, particularly in maintaining 
engagement and addressing disruptions. 

Peer evaluations supported these findings, with 85% of teachers rated highly effective, 10% 
moderately effective, and 5% requiring improvement. Teachers with lower ratings were primarily those 
who faced challenges in time management, student engagement, and assessment strategies. 
 
Student Achievement 

Student achievement was measured through academic performance records from the previous 
two semesters. The analysis revealed a wide distribution of student performance. 56% of students 
achieved high performance, scoring 85 or above, demonstrating strong mastery of subject content. 
Thirty-two percent of students fell into the medium category, with scores ranging between 70 and 84, 
indicating moderate academic proficiency with room for improvement. Meanwhile, 12% of students 
scored below 69, placing them in the low-performance category, suggesting significant challenges in 
meeting academic standards. The distribution of student achievement is visually represented in Figure 
5 below: 
 

 
 

Figure 5. Distribution of Student Academic Performance 
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Further statistical analysis using the Pearson correlation test revealed a positive correlation (r = 
0.68, p < 0.01) between prophetic leadership and teacher performance. It suggests that teachers who 
perceive stronger prophetic leadership tend to exhibit higher performance levels. A multiple regression 
analysis was conducted to examine prophetic leadership's influence on teacher performance and 
student achievement. The results indicated that prophetic leadership significantly influenced teacher 
performance (β = 0.52, p < 0.01) and student achievement (β = 0.44, p < 0.01). These findings suggest 
that schools with strong prophetic leadership will likely have more effective teachers and higher student 
achievement outcomes. 

A summary of the descriptive statistics for prophetic leadership, teacher performance, and 
student achievement is presented in Table 1. 
 

Table 1. Descriptive Statistics of Study Variables 
 

Variable Mean Score Standard Deviation 
Humanization 4.32 0.67 
Liberation 4.18 0.71 
Transcendence 4.41 0.62 
Teacher Performance 4.27 0.65 
Student Achievement 78.50 10.20 

 
The reliability analysis of the research instrument using Cronbach’s Alpha resulted in a coefficient 

of 0.87, confirming the internal consistency of the questionnaire. The normality test showed a 
Kolmogorov-Smirnov value of 0.094 (p = 0.112), indicating that the data were normally distributed. 
Furthermore, variance inflation factor (VIF) values ranged from 1.12 to 1.47, confirming the absence of 
multicollinearity among independent variables. These findings provide a comprehensive statistical 
representation of how prophetic teachers perceive leadership, the level of teacher performance, and its 
relationship with student achievement at Madrasah Ibtidaiyah Datok Sulaiman Palopo. 

 
DISCUSSION 
Teachers’ Perceptions of Prophetic Leadership 

The findings indicate that teachers perceive the principal as demonstrating strong prophetic 
leadership qualities, particularly in fostering moral guidance, fairness, and ethical governance. It 
suggests that the principal is a role model who upholds Islamic values while managing the school. Such 
leadership promotes a positive and supportive work environment, reinforcing teachers’ commitment to 
their responsibilities (Fathih et al., 2024; Idrus & Ghani, 2023). The emphasis on ethical leadership 
aligns with the principles of prophetic leadership, which encourage school leaders to serve with 
wisdom, justice, and compassion (Retnaningdiah et al., 2023; Yusuf, 2022). Prior studies highlight that 
when leadership is grounded in spiritual and moral values, it fosters teacher motivation and strengthens 
professional relationships (Jahroni et al., 2024; Siswanto, 2022). 

Despite these positive perceptions, there are indications that teacher participation in decision-
making is somewhat limited. While the principal encourages collaboration, some administrative 
decisions remain centralized. It suggests that while teachers feel valued, they may not always experience 
full autonomy in shaping school policies. Leadership models that balance structured guidance with 
distributed leadership have been found to enhance teacher engagement and innovation. Providing 
teachers with greater opportunities to contribute to school governance could lead to a more dynamic 
and participatory leadership culture (Fisher, 2021; Mincu, 2022; Or & Berkovich, 2021). 

Additionally, integrating religious values into leadership practices is a defining characteristic of 
prophetic leadership. Teachers recognize the principal’s efforts to cultivate a moral and ethical school 
culture, reinforcing the belief that leadership should be spiritually driven. This aspect is particularly 
significant in Islamic educational settings, where moral development is as important as academic 
success. The ability of school leaders to inspire teachers through religious and ethical teachings 
contributes to a more committed and motivated faculty, ultimately improving the overall school 
environment (Anisah, 2023; Arar & Saiti, 2022). 
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Schools that adopt prophetic leadership should ensure that teachers are guided by ethical and 
spiritual values and given greater decision-making autonomy. Encouraging more participatory 
leadership models can enhance teacher motivation and create a sense of shared responsibility. Future 
training programs for school leaders should focus on balancing spiritual leadership with inclusive 
governance to foster a more democratic school environment.  
 
Teacher Performance 

The relationship between prophetic leadership and teacher performance is evident in how 
teachers demonstrate dedication to their instructional practices. Teachers who perceive strong 
leadership support tend to be more engaged in lesson planning, instructional delivery, and professional 
development. A leadership style that emphasizes humanization, empathy, and encouragement 
contributes to teachers' sense of belonging and motivation. When school leaders prioritize professional 
growth and well-being, teachers become more effective. It aligns with research suggesting that leaders 
who actively mentor and support their teachers create a more productive educational environment 
(Friedman et al., 2021; Keiler et al., 2023; Sawalhi & Chaaban, 2021). 

While teachers' overall effectiveness is notable, classroom management remains an area that 
requires further attention. Many teachers excel in instructional planning and student engagement but 
encounter challenges in maintaining discipline and addressing behavioral issues. Effective leadership 
includes instructional guidance and support in handling classroom challenges. Schools that implement 
clear behavioral policies, mentorship programs, and continuous professional development in classroom 
management can help teachers enhance their ability to create structured and engaging learning 
environments (Hanaysha et al., 2023; Monteiro et al., 2021). 

Another important aspect of teacher performance is the role of collaboration. Teachers thrive in 
environments where they can engage in peer discussions, co-teaching, and collective problem-solving. 
Leadership styles that encourage teamwork and shared responsibilities foster a sense of unity and 
professional growth. By strengthening a culture of collaboration, school leaders can further improve 
teacher efficacy and job satisfaction, which in turn benefits student learning outcomes (Çoban et al., 
2020; Gouëdard et al., 2023; Khan et al., 2024). 

The findings suggest that school leaders should implement ongoing professional development 
programs that focus not only on instructional skills but also classroom management and behavior 
regulation strategies. Peer mentoring programs and collaborative teaching approaches should also be 
encouraged to enhance teacher performance through shared learning experiences. Schools should also 
establish formal mechanisms for teacher feedback and consultation, ensuring that leadership decisions 
reflect teachers’ insights and classroom realities. 

  
Student Achievement 

The study highlights the important role of prophetic leadership in shaping student academic 
success. When school leaders create a structured, ethical, and motivational learning environment, 
students perform better academically. The emphasis on moral values in leadership encourages students 
to develop discipline, responsibility, and a strong work ethic, positively impacting their engagement and 
achievement. Previous research suggests that schools led by values-driven leaders foster better 
academic performance due to the positive learning atmosphere they create (Tan, 2022; Thien et al., 
2022). 

Although leadership plays a crucial role in student success, other factors, such as teaching 
strategies, parental involvement, and individual learning differences, contribute. While many students 
excel academically, others struggle due to personal challenges or external factors. It highlights the need 
for leadership that motivates teachers and engages with students on a deeper level, ensuring that 
learning support is accessible to all. Encouraging active parental participation, implementing 
differentiated learning strategies, and providing mentorship programs for struggling students can 
further improve student outcomes (Harrison et al., 2022; Smets et al., 2022; Yulianti et al., 2022). 

Another key aspect of student success is the relationship between teachers and learners. When 
teachers feel motivated and supported by their leaders, they are more likely to create engaging, student-
centered classrooms. Research has shown that students learn best in environments where they feel 
valued and encouraged (Guzzardo et al., 2021; Rusticus et al., 2023). Therefore, prophetic leadership 
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influences students indirectly through teachers and plays a direct role in shaping the school culture and 
classroom dynamics (Azis & Suratno, 2023; Brooks & Ezzani, 2022). 

Schools should adopt holistic leadership approaches that extend beyond teacher support to 
actively involve students and parents in learning. Implementing student mentorship programs, 
individualized learning plans, and community engagement initiatives can further enhance student 
achievement. Additionally, schools should develop systems for monitoring student progress and 
providing early intervention strategies for those facing academic difficulties, ensuring that no student is 
left behind.  

  
CONCLUSION 

This study highlights the crucial role of prophetic leadership in shaping educational outcomes, 
particularly in teacher performance and student achievement within Islamic schools. More than just a 
leadership style, prophetic leadership fosters an environment where ethical values, moral guidance, and 
participatory governance contribute to a holistic learning experience. The findings indicate that when 
school leaders embody humanization, liberation, and transcendence, they create a more engaged, 
motivated, and effective teaching force, ultimately leading to better student outcomes. 

One of the most significant insights from this study is the need for school leadership to evolve 
beyond traditional hierarchical models. While prophetic leadership emphasizes moral guidance, there 
is an opportunity to integrate more democratic and participatory leadership structures that empower 
teachers to take on greater decision-making roles. Encouraging collaborative governance enhances 
teacher motivation and strengthens institutional resilience, fostering a school culture built on trust and 
shared responsibility. 

Another critical implication is that effective leadership must extend its influence beyond teachers 
to engage with students and parents actively. The success of an educational institution does not solely 
depend on how well teachers perform but also on how leadership ensures that students receive the 
necessary academic, emotional, and moral support to succeed. Future leadership training programs 
should develop strategies that integrate leadership values with student-centered approaches, ensuring 
no student is left behind due to behavioral or learning challenges. 

As the educational landscape continues to evolve, Islamic schools must rethink how prophetic 
leadership can be adapted to contemporary challenges. It includes leveraging technological 
advancements, innovative teaching methods, and community engagement strategies to enhance 
learning experiences. Future research should explore how prophetic leadership can be refined and 
expanded to address broader educational challenges, particularly in curriculum development, teacher 
retention, and student well-being. By continuously adapting leadership practices to meet the needs of 
modern education, schools can ensure that the values of prophetic leadership remain relevant, 
impactful, and transformative for future generations. 
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